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The major mission of ESL writing teachers is to help L2 learners improve their writing
skills in accordance with learners’ needs and course objectives. Providing feedback is
viewed as important too. Therefore, this study answered all three research questions
by the end of the study. This study employed quantitative research that uses descriptive
statistics aﬁd Pearson correlation coefficient analysis to analyse the data collected from
130 participants who are currently undergoing various bachélor programmes in a
private univefsity in Malaysia. The finding of first research question showed that
learning goals are the most employed by the students with the mean 0f3.9667 éoﬁpme
to. performance goals with the mean of 3.9667. The finding for se‘condr research
question showed that most of the Bachelor degree students tend to be positive towards
corrective feedback. The last finding of the research question is, the relationship
between learners’ language learning development goals and learners’ orientation
towards corrective feedback is signiﬁcant at 0.000 where correlation is significant at
the 0.00 level. Whereas, the » value of the correlation is 0.420. As a conclusion, the
study has come up with two kinds of implications; theoretical and pedagogical
implications. In other words, the study has managed to contribute to the theories used

underpinning the study and to teaching and learning.




DECLARATION

I declare that the thesis is my original work except for quotations and citations which
have been duly acknowledged. I also declare that it has not been previously, and is not
concurrently, submitted for any other degree at Infrastructure University Kuala

Lumpur or at any other institution.

(Signature) )"V
Name: LI HEJING
Date:




APPROVAL

This project paper was submitted to the Senate of Infrastructure University Kuala
Lumpur (ITUKL) and has been accepted as partial fulfillment of the requirement for
the degree of Masters of Arts in Teaching of English to Speakers of Other
Languages. The members of the project paper Examination Committee were as

follows:

Suraya Amirrudin
Faculty of Arts, Communication and Education
Infrastructure University Kuala Lumpur (IUKL)

(Supervisor)

HAROLD POONG WAN HING
Faculty of Arts, Communication and Education
Infrastructure University Kuala Lumpur (JUKL)

(Internal Examiner)

\-/
Assoc. Prof. Dr. Manal Mohsen Abood

Director

Centre for Postgraduate Studies
Infrastructure University Kuala Lumpur (TUKL)
Date: 1|l \&




TABLE OF CONTENTS

ABSTRACT
ACKNOWLEDGEMENTS
DECLARATION
APPROVAL

LIST OF TABLES

LIST OF FIGURES

CHAPTER

1

INTRODUCTION
Introduction
Background of the Study
Problem Statement
Purpose of the Study
Research Objectives
Research Questions
Research Hypothesis
Significant of the Study
Limitations of the Study
Definition of Terms

Conclusion

LITERATURE REVIEW
Introduction
Language Learning Development Goals

Learning Goals

Performance Goals
Learners’ Orientatioﬁ towards Corrective Feedback
Theory Underpinning the Study

Dweck’s Implicit Theories of Intelligence (1986)
Conceptual Framework

Conclusion

Page

iii

iv

ix

O 60 0 N0 & & & Ut WO e =

- 10

10
10
10
11
13
16
16
18
19

vi




METHODOLOGY
Research Design
Quantitative Research Design
Correlational Design
Population and Sample
Setting
Population
Sample
Instruments
Questionnaire
Pilot Study
Research Framework
Reliability and Validity
Validity of the Study
Reliability of the Study
Data Collection
Data Analysis

Conclusion

FINDINGS AND DISCUSSION
Introduction
Findings based on the Demographic Background
Participants’ Age
Participants’ Gender
Findings for Research Questions
Research Question 1
Research Question 2
Research Question 3

Conclusion

CONCLUSION: IMPLICATIONS AND
RECOMMENDATIONS

Introduction

20
20
20
21
21
21
22
22
23
23
24
25
26
26
27
27

27 -

28

29
29
30
30
31
32
32
33
34
35

37




Discussion for Findings
Implications of the Study
Theoretical Implications
Pedagogical Implications
Recommendations for Future Research

Conclusion

REFERENCES

APPENDIX

37
41
41
43
44
45

46

56

viii




LIST OF TABLES Page

Table 4.1 Participants’ Age Distribution 30

Table 4.2 Gender Distribution 32

Table 4.3 Descriptive Statistics of Learning Development Goals 34

Table 4.4 Descriptive  Statistics of Orientation Towards 35
Corrective Feedback

Table 4.5 Person Correlation results for significant relationship 36




Figure 2.1
Figure 3.1
Figure 4.1
Figure 4.2

LIST OF FIGURES

Conceptual Framework
Research Framework
Participants’ Range of Age
Participants’ Gender

Page

19
25
31
32




CHAPTER 1

INTRODUCTION

1.1 Introduction

Academic writing is one of the most important role players in higher education. It
fosters learners to express themselves by using language and to communicate. It is the
only window to learners’ thoughts, especially during the writing exams. Teachers’
point of view points that academic success mostly depends on the quality of individual
written work (Hicks, 2017). Thus, the capacity to write well academically in English

is expected for every university student, especially for ESL learners.

We cannot easily say that ESL learners with a general knowledge of English grammar
rules will perform well in their academic written works in the university. They are
often facing challenges in writing accurétely, such as, fail to use linguistic forms or
choose an appropriate article. Because at the university level, both language accuracy

and usage of correct articles are crucial.

The major mission of ESL wﬁting teachers is to help L2 learners improve their writing
skills in accordance with learners® needs and course objectives. Providing feedback is
viewed as one of the ESL writing instruction because L2 teacher is the only person
that students can rely on of whether they are doing cotrectly or wrongly. According to
Ferris (2004) mentioned that teachers” corrective feedback may be the moét important
element that will contribute to learners’ success in L2 writing. So that L2 teachers
spend a good deal of time responding, correcting and commenting on learners’ written

works. Unfortunately, it is not always done in proper ways.
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